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 Charles% fubbarb ~aubb: 1873=1946
 Charles Hubbard Judd, Professor and Head of the Department of Edu-

 cation of the University of Chicago from 1909 to 1938, died on July 18,
 1946, at his home in Santa Barbara, California, following an illness of
 four months. For forty years Dr. Judd had been one of the most dynamic
 leaders in American education.

 Born in Bareilly, British India, February 20, 1873, Judd was the son
 of an American missionary. He came to America with his family at the
 age of six and received his school and college education in this country,
 graduating from Wesleyan University in 1894. He then went to Germany
 to study experimental psychology under Wilhelm Wundt and received
 the Ph.D. degree from Leipzig in 1896. He later translated Wundt's
 Grundriss der Psychologie into English and, throughout his career, he
 showed Wundt's influence repeatedly in his emphasis on an objective,
 scientific attack on problems of education.

 He began his teaching as an instructor in philosophy at Wesleyan
 University in 1896. Two years later he went to New York University as
 Professor of Psychology, remaining there until 1901, when he accepted
 a professorship of psychology and pedagogy at the University of Cincin-
 nati. It was there that he prepared the series of lectures which shortly after
 were published under the title, Genetic Psychology for Teachers. This book

 set the pattern for his later effective analyses of the psychology of ele-
 mentary and secondary school subjects. Judd went to Yale in 1902 as
 Instructor in Psychology and was later made Professor and Director of the
 Psychological Laboratory there. In 1909 he was invited to the University
 of Chicago and accepted the position of Director of the School of Edu-
 cation where he remained until his retirement in 1938. He was also chair-

 man of the Department of Psychology of the University of Chicago from

 1920 to 1925, following James R. Angell in this position. After his re-
 tirement from Chicago, and until four months prior to his death, he was
 active as consultant for the National Youth Administration, 1938-40, and
 a consultant for the War Department and a member of the faculty of its

 school for special services, 1942-43. His last work was done in coipera-
 tion with Supt. Lindquist of the public schools in Santa Barbara, California,
 in preparing curriculum units for the social sciences. His last book,
 Teaching the Evolution of Civilization, gave the theoretical basis for his
 social units and was published shortly before his death.

 Judd's professional contributions were so many and varied that it is
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 difficult to acknowledge them in a brief statement. The first ten years
 following his doctor's degree were given mainly to pure psychology.
 During this decade he served as editor for the monograph supplements of
 the Psychological Review and the Studies from the Yale Psychological
 Laboratory. He also wrote his textbook, General Introduction to Psychology

 and published the first of his experimental studies of reading. He was
 president of the American Psychological Association in 1909.
 When Judd took over the Directorship of the School of Education

 at Chicago, he began a vigorous attack on the pedagogy and philosophy
 which constituted the program of teacher training at that time. He pro-
 posed that a department of education could and should base its teaching
 on a body of scientific data relating to child development, learning, and
 school practices. He thought that research in education should be as rigidly
 precise as in other university departments and he undertook to make it so.
 His influence on the introductory courses in education through his book
 Introduction to the Scientific Study of Education was country-wide and
 still represents prevailing practice in many teacher training institutions.
 He was active in the early school survey movement, directing the important

 surveys of St. Louis and Grand Rapids. These surveys furnished samples
 of the kinds of data needed to build a science of education.

 The common practice in educational psychology prior to 1910 was to
 borrow principles from general psychology and apply them to education.
 Judd insisted that educational psychology should be developed from data
 of its own and that research should provide the data. He lead the way
 in his own researches in the psychology of school subjects and in 1915
 brought out his influential text on Psychology of High School Subjects.
 His interest in a social psychology of education was evidenced by a later
 book on the Psychology of Social Institutions in which he showed the
 significance for education of social inventions such as language, number,
 and systems of exchange. Language was the center of his scientific interest
 and he repeatedly emphasized in his writings the importance of the higher
 mental processes at the level of language abstractions. His emphasis on
 generalization as the key to the problem of transfer of training clarified
 the issue at a time when schools were still suffering from the practices

 of formal discipline. He made psychology effective in the field of educa-
 tion by stimulating much new research that dealt directly with psycho-
 logical issues that were basic to a school curriculum and to methods of
 instruction.

 While Judd's principal scientific contributions were in the field of
 psychology, his work as Director of the School of Education at Chicago
 gave him many contacts with school administration. His views on ad-
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 ministration were consistent with those on educational psychology; namely,

 that administrative practices should be guided by scientific evidence
 rather than by speculation and that it is the business of departments of
 education in universities to stimulate research to that end. He and his

 students were very active in studying and directing the Junior High School
 and Junior College movements in this country. He worked consistently to
 achieve economy of time in education by condensing the program at the
 upper elementary level and by better integration at the freshman and
 sophomore college level. His influence on administration was also effective
 through his leadership in the North Central Association of Colleges and
 Secondary Schools and his leadership on a national level through the
 American Council on Education, of which he was chairman in 1929-30 and

 one of the most influential members for many years. Also as a member
 of the Board of Directors of the National Society for the Study of Edu-
 cation he stimulated many of the important yearbooks of that organization.

 It was my very good fortune to serve as a member of Judd's faculty for

 a period of eighteen years. To those of us at Chicago during those years,
 his characteristics as a person were most impressive. He had an excep-
 tionally high sense of duty to his work. In spite of all the demands on
 his time, he arranged his schedules so that he missed very few of his
 classes. Throughout most of his service at Chicago he continued to teach
 one introductory course in education at the undergraduate level. He was
 interested in attracting young students. His standards of work were high

 and he expected the same devotion to standards from his students and
 colleagues. I have seen him throw the entire manuscript for a monograph
 into the waste basket and rewrite it because he believed he could do it

 better a second time. As editor of the Elementary School Journal and the
 School Review, he carried the load of editorial writings month after
 month for fifteen years, and at one time, when the University thought the

 journals could no longer be financed, he contracted to assume personally
 any financial losses, because he believed the journals were essential to the
 development of a better type of educational writing. He was an exceptionally

 vigorous administrator but at no time were his actions undemocratic. His
 integrity was unquestioned.

 Although it will be possible better to interpret Judd's contributions to
 education and psychology twenty-five years later than at the present time,
 it is clear now that his vigorous insistence on the scientific method of
 studying educational problems, his research and writing in the fields of
 language and number, and his spirit of experimentation in administra-
 tion, have given a lasting lift to both education and psychology.
 University of Chicago G. T. BUSWELL
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