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 An INTERVIEW with . . .

 Henry A. Bamman

 Henry A. Bamman is Professor of Education, Sacramento State
 College, Sacramento, California. Currently he is on leave, serving
 as project planning director for Field Educational Publications, Inc.
 Dr. Bamman is author of numerous texts and articles on secondary
 reading instruction. Dr. Bamman is interviewed by Journal Co-
 editor Harold Herber regarding his views on the preparation of
 teachers of reading for secondary schools as well as coordinators
 and teachers of teachers in this area.

 Mr. Bamman, as you view secondary
 school reading programs in your trav-
 els throughout the United States, what
 do you see as the major problem?

 ► The major problem in the nation
 right now is the individual who
 teaches secondary reading. Most
 are people who have been trained
 for elementary instruction, have
 moved into secondary schools, and
 are not talking the language of
 the secondary trained person.
 They may know reading instruc-
 tion but they have problems com-
 municating with secondary teach-
 ers. For example, since ninety-five
 percent of the junior high teach-
 ers in California are secondary
 trained, only a reading person
 with secondary school training
 can talk to them with any validity.
 Knowledge about reading instruc-
 tion is not enough. Few univer-

 sities and colleges are providing
 training for people to become
 reading specialists at the second-
 ary level. Our major programs
 are still slanted toward elementary
 reading.

 Some people are saying that reading
 classes at the secondary level are really
 a waste of time. Do you think thafs
 true?

 ► No, I don't believe so. In the

 ghetto situations where I'm work-
 ing now, we're seeing students
 who- for the first time- are stay-
 ing in school. This is because of
 reading classes and the adaptation
 of materials and instruction with-

 in the content areas for these

 students. Our figures on dropout
 rates are showing important
 changes because of this help with
 reading.
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 Which do you think contributed more
 to their decisions to stay in school-
 their experiences in reading classes or
 in content classes?

 ► I think it's a combination of both

 but I think the reading class is the
 key, if you have a reading instruc-
 tor who can work with the second-

 ary trained teachers. When stu-
 dents are simply shifted out of
 content classes into remedial read-

 ing classes for an hour a day, little
 will be accomplished because this
 says to every content teacher, "It's
 not your job. It's not your re-
 sponsibility."

 But isn't that what's generally done
 though?

 ► I think so.

 Then that's the reason for raising the
 question about reading classes being
 a waste of time.

 ► Yes- unless we're training the sec-
 ondary specialist in reading to do
 the in-service work, unless we have

 the right personality there who is
 able to relate to other content

 teachers, then we might as well
 give up.

 In what ways should the training of
 secondary school reading specialists be
 different from the elementary spe-
 cialist's?

 ► I think there is an unnecessary
 division here. A reading person
 needs elementary training as well
 as the secondary. I see a number
 of people who teach secondary
 reading by adapting an English
 program or a social science pro-
 gram; but they are not meeting
 some basic needs in reading be-
 cause they don't have enough

 knowledge in basic skills. It's a
 rare person who can combine
 process and content.

 So, in terms of a training program,
 you would urge that universities put
 potential secondary reading people
 through the elementary program; but
 what would you add? You would add,
 I gather, rather than substitute?

 ► For one thing I would add evalu-
 ation techniques for secondary stu-
 dents. Elementary tests, designed
 for elementary students, are being
 used to test secondary students
 and they're being regarded as
 valid tests. For instance, the Gil-

 more Oral Reading Test is prob-
 ably the most popular oral read-
 ing test in the nation. It's used
 in secondary schools and students
 are grouped on the basis of the
 scores. I don't think that the Gil-

 more is an adequate test for sec-
 ondary students. The secondary
 reading teacher needs more alter-
 natives.

 Is evaluation the major problem?

 ► No, there are others. The average
 person who comes into reading
 is an English major or a psych
 major. I think we need people
 with training in additional dis-
 ciplines. An English teacher di-
 recting a reading program will
 slant most of the training toward
 the reading of literature. And the
 traditional English teacher knows
 nothing about math or science,
 though he possibly has a minor in
 social studies. When one con-

 siders that at least 75 percent of
 what high school students read is
 in areas other than English, one
 can see the inadequacies of pro-
 grams slanted toward literature.
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 What about the teachers of these
 secondary teachers'? What do they
 need?

 ► Internships. And we don't pro-
 vide them in most Ph.D. pro-
 grams. The individual needs to
 operate under supervision as a
 reading specialist with teachers on
 an in-service basis.

 Much of their eventual work requires
 skill in interpersonal relationships,
 doesn't it?

 ► Of course it does. That's the most

 critical aspect. Also if he doesn't
 have this internship before he
 begins to train secondary teachers,
 he's in trouble the minute he

 begins. In other words, he will do
 in-service work the minute he gets
 his Ph.D. and lands on my college
 campus, but since he has had little
 or no contact with secondary
 teachers in his own training, he
 has little to say to them.

 So his recourse is just to say what he
 has heard other people say . . .

 ► Well, it's kind of like being 21
 years of age. The day before
 you're 21 you're denied a lot of
 things. The day you're 21 you're
 suddenly viewed as a different in-
 dividual. This is rather ridiculous.

 The weakest part of teacher
 training at any level is that we're
 not saying, "Now that you're here
 studying, you can see what the
 conditions are in secondary
 schools, but you don't have to take
 full responsibility for the situa-
 tion. Assess the situation, work

 toward perfecting skills needed to
 work with teachers and kids, gain
 the necessary understandings be-
 cause eventually you're going to
 be in the position of taking full

 responsibility for training both
 students and teachers."

 Are such programs being developed?

 ► There is little such leadership in
 the nation but there is a great
 deal of talk. As you know, if you
 go over the last 15 years in the
 development of secondary reading
 programs in the nation, all of us
 have done a great deal of talking
 about what the ideal program
 would be but few people can
 demonstrate what it is.

 Demonstration suggests in-service.
 What is your comment on this aspect
 of training?

 ► Well, I believe the major job is
 the identification of the individual

 who can do the internal in-service

 work within his own community.
 We have made districts dependent
 upon us as consultants. We go
 in, fire up people, but don't do
 the follow through. The district
 accepts this as having done the
 job for the year in reading.
 They're kidding themselves and
 we're kidding them too. How
 much better it would be were we

 to take that amount of time to

 train one person identified by the
 district to become the in-service

 leader in that community. Train-
 ing an individual to build his dis-
 trict's reading program internally
 makes more sense.

 Obviously this person will have much
 to do in his secondary schools of an in-
 service nature,

 ► Indeed. New teachers begin their
 work all excited about teaching
 social science or science or math

 or English, but they haven't had
 any courses in the teaching of
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 reading, of course. In this first
 job, because they are junior in
 the district, they are given reme-
 dial classes. Then they come to
 my office door, having heard from
 someone that maybe I know some-
 thing about reading, and say,
 "Teach me how to teach reading.
 I have a remedial class." Well,

 my response to this is, "Shall we
 dance?" And this is so tragic; yet
 districts are doing this all over the
 nation. A well-trained person re-
 sponsible for local in-service might
 be able to prevent such assign-
 ments or, at least, give more direct
 help than I can through a college
 course.

 Concerning preservice education, can't
 reading people in universities join
 their colleagues in modifying methods
 courses in the various disciplines to
 have a kind of team-teaching program?
 The purpose would be to demonstrate
 that reading is not a separate entity
 but an integral part of each subject.
 Would you view this as a hopeful
 possibility?

 ► Absolutely. I've always said that
 the person who knows how to
 teach reading in math is the
 mathematician. He could not have

 achieved his level of proficiency
 without knowing how to read in
 math. Now if I could work with

 this man and somehow convince
 him that in his math methods

 course, he has the responsibility to
 impart to these mathematicians his
 knowledge of how to read a math
 book- just that much- as a part of
 their training course, what a dif-
 ference it would make.

 Have you done this?

 ► Yes, but it's a matter of communi-

 cations. For one thing, you're
 always dealing with this supposed
 dichotomy of discipline versus
 education. The methods course in

 English usually has some time de-
 voted to teaching reading. But it's
 rare in the social studies or the

 math or the science methods class.

 And yet I can't do this job. I can
 make an attempt to teach a scien-
 tist to teach reading because I
 have a science background. I can-
 not do the same thing in math,
 however; but I can work with a
 mathematician.

 You're saying that people responsible
 for training secondary teachers of read-
 ing should function within the uni-
 versity in the same manner that those
 teachers need to function when they
 get into public schools. That is, estab-
 lish a working relationship with the
 content area teachers so through their
 cooperation reading is taught.

 ► Right. And when this happens,
 we will be well on our way toward
 solving reading problems in sec-
 ondary schools.

 The International Reading Association attempts, through its pub-
 lications, to provide a forum for a wide spectrum of opinion on
 reading. This policy permits divergent viewpoints without as-
 suming the endorsement of the Association.
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