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Introduction: In the year 2014 the 

Department of Family Support Services (DFSS) 

contracted the University of Illinois at Chicago 

Center for Literacy (UIC-CFL) to survey (1) 

Head Start and Early Head Start parents and (2) 

Head Start and Early Head Start classroom 

teachers and administrators on a variety of 

issues related to Kindergarten Readiness. The 

survey administered to parents consisted of 96 

items including items about knowledge and 

beliefs about Kindergarten Readiness, 

parent/child interactions that support readiness, 

knowledge about the Head Start/Early Head 

Start program, as well as demographic 

questions. The survey administered to staff 

consisted of 84 items that paralleled the parent 

survey (see Appendices A and B for the 

complete set of questions used on each of the 

surveys). In all, 1069 parents and 932 teachers 

and administrators completed the survey. 

Surveys were administered through the 

Qualtrics online survey software platform.   

UIC-CFL analyzed the completed surveys by 

using descriptive statistical analyses, attending 

to meaningful patterns and trends. The summary 

results of the analyses are presented in this 

report. 

 

Survey Design: Researchers at UIC-CFL 

developed one survey for parents and 

another for staff. Survey items were based 

on the Head Start Child Development and 

Early Learning Framework (http://eclkc.ohs 

.acf.hhs.gov/hslc/ttasystem/teaching/eecd/Asses

sment/Child%20Outcomes/HS_Revised_Child_

Outcomes_Framework(rev-Sept2011).pdf), 

which is intended to guide practitioners’ 

curriculum implementation, instructional 

planning, and assessment in  five  essential  

 

domains of Kindergarten Readiness: 

 Cognitive and General Knowledge 

 Physical Development and Health 

 Social and Emotional Development 

 Approaches to Learning 

 Language and Literacy 

The surveys were designed to capture: 

 Parents’ and providers’ knowledge 

and beliefs about Kindergarten 

Readiness  

 The extent to which parents and 

providers report interacting with 

children in ways that research and the 

Framework indicate promote 

readiness for school 

Respondents rated items on Likert 

scales indicating the perceived level of 

importance to Kindergarten Readiness 

(knowledge and beliefs) or the 

frequency with which they interact with 

children in ways that promote readiness 

(actions).  

Respondents’ knowledge/beliefs were 

placed on a 4-point Likert scale:  

1 = Very Important 

2 = Important 

3 = Not So Important 

4 = Not Necessary 

A similar 4-point scale focused on 

frequency of engaging in particular 

instructional practices (staff) / 

frequency of engaging in particular 

interactions with children (parents) : 

1 = Almost Every Day 

2 = A Few Times a Week 

3 = A Few Times a Month 

4 = Hardly Ever 
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Table 1: Survey Category Breakdown 

Categories Number of Survey Items 

 Parents Staff 

Knowledge of and experience 

with HS/EHS 

 

32 

 

16 

Essential Domain: Beliefs  30 28 

Essential Domain: Practices  18 20 

English Language 

Development 

 

9 

 

9 

Demographic 7 11 

 

Table 2: Parent Survey Items by Essential Domain  

Essential Domains Number of Survey Items 

 Belief Practice 

Cognitive & General 

Knowledge 

 

10 

 

6 

Physical Development & 

Health 

 

4 

 

2 

Social & Emotional 

Development 

 

4 

 

1 

Approaches to Learning  

3 

 

3 

Language & Literacy 6 3 

 

The staff survey was constructed and distributed using 

the online survey software Qualitrics (Qualtrics, Provo, 

UT). A link to the survey was provided to DFSS which 

emailed it to all HS/EHS staff members. Participants 

were able to access the survey for approximately 11 

weeks, with periodic reminders sent to encourage 

participation. A total of 1195 responses were received. 

As the survey was designed to address early childhood 

educators who work directly with children, we selected 

only the surveys of respondents who self-identified as 

HS/EHS Teachers or Administrators. A total of 932  

 

 

 

Surveys were eligible for inclusion in the analysis, 

representing a 15.5% response rate.  

Table 3: Number of Staff Survey Items by Essential Domain  

` Number of Survey Items 

Event Belief Practice 

Cognitive & General 

Knowledge 

 

10 

 

9 

Physical Development 

& Health 

 

5 

 

2 

Social & Emotional 

Development 

 

3 

 

2 

Approaches to 

Learning 

 

4 

 

2 

Language & Literacy 6 5 

 
DFSS also distributed the parent survey in a way that was 

intended to reach every HS/EHS family. DFSS 

encouraged participation in a variety of ways, 

including: informing parents about the survey via Parent 

Policy Council meetings, encouraging Head Start 

Directors and Teachers to remind parents, and mailing 

reminder flyer packets to Head Start sites. In addition, e-

mail reminders were sent to Head Start Directors and 

Head Start teachers. Teachers reported that they had 

computers available on-site to encourage parents to 

complete the survey. If computers were not available on 

site, teachers received a hard copy of the survey that was 

given to the parent and returned to the Center for Literacy 

to enter responses manually. The survey was open and 

available to parent respondents for approximately 10 

weeks. A total of 1069 eligible responses were received. 
It proved impossible to calculate an accurate response 

rate for the parent survey. 

Respondents: Tables 4 and 5 summarize selected, 

relevant demographic data for parents and staff who 

completed the surveys. Full demographic details on 

respondents can be found in Appendix C. Significant 

patterns for each group were the following: 
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Parents (See Table 4) 

 The largest percentages of parents responding to the 

survey identified as Latin@/Hispanic (45.3%) and 

African American/Black (42%). 

 Approximately 1 of every 5 (20.9%) reported having 

no high school diploma and no or some schooling. 

  Approximately half of respondents (48.6%) reported 

they held a High School diploma or GED (24.4%) or 

have completed some college (24.2%). 

 Approximately 1/3 (32.5%) reported Spanish as their 

most commonly spoken language at home and the 

remaining approximately 2/3 of respondents reported 

English (66.2%) as their home language. 

 
Staff (See Tables 4 and 5) 

 Approximately 40% of HS staff (39.5%) and slightly 

over half of EHS staff (55.1%) identified as African 

American/Black. 

 Approximately 1/3 of Head Start staff (39.5%) and ¼ 

of EHS staff (25.0%) identified as Latin@/Hispanic 

 The only other race/ethnicity over 10% under any 

staff category was White HS staff—18.5%. 

 Approximately 1 of every 3 staff members (35.9% of 

HS and 30.1% of EHS) reported speaking Spanish in 

addition to English. 3/4 of HS staff (76.4%) and 

almost 60% of EHS staff (59.3%) reported holding a 

Bachelor’s degree or higher. 

 Staff years of experience: Approximately half of all 

teachers (48.5% of HS Lead Teachers and 53.7% of 

HS Assistant Teachers; 59.5% of EHS Lead and 

52.5% of EHS Assistants) had more than 5 years of 

experience. Approximately 7 of 10 HS/EHS 

Administrators had more than 5 years of experience 

(71.5% for HS and 68.0% for EHS). 

 Certification patterns: Lead Teachers: approximately 

half (51.5%) of HS Lead Teachers have Type 04; 

EHS –approximately ¼ of Lead Teachers have a 

CDA (22.9%) and over ¼ have none (28.2%). 

Assistant Teachers: almost half of HS Assistants 

have a CDA and 28.3% have none; for EHS, 1/3 

have a CDA and 38.4% have none. Administrators:  

Approximately 1/3 of HS/EHS Administrators report 

having no certification  

 

 

 

 

 

 

 

 

Table 4: Demographic Information on Family and Staff 

(Percent) 

 Parents Staff 

Race/Ethnicity  HS EHS 

Black or African American 
 

42.0 

 

39.5 

 

55.1 

Hispanic or Latin@ 45.3 31.3 25.0 

White 2.8 18.5 9.6 

More than one race 2.7 3.9 5.1 

American Indian, Alaska 

Native, Asian, Native 

Hawaiian/Pacific Islander 

Combined 

 

 

2.1 

 

 

4.9 

 

 

3.0 

Missing  5.1 2.0 2.2 

Level of Education    

Some or no school, but no 

High School degree 
20.9 - - 

High School Graduate or 

GED 

 

24.4 
- - 

Some college  24.2 3.8 10.3 

Associate degree  10.5 17.9 27.9 

Bachelor’s degree  9.2 46.6 40.4 

Master’s, Professional or 

Doctorate degree  
5.2 29.8 18.4 

Missing 4.8 1.3 2.2 

Languages 
Home 

Language 

Languages 

Spoken by Staff 

English 66.2 95.4 98.5 

Spanish 32.5 35.9 30.1 

Polish 0.2 0.1 0.7 

Other 0.7 8.2 5.1 

Missing 0.4 - - 
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           Table 5: Demographic Information on Staff Survey by Role in Program (Percent) 

 Lead Teacher Assistant Teacher Administrator 

 HS EHS HS EHS HS EHS 

Years’ Experience  with EHS/HS       

<1 year  15.6 13.0 11.6 14.2 9.4 8.0 

2-5 years  35.7 27.5 34.5 33.3 18.9 24.0 

6-9 years  18.7 20.2 22.8 26.1 20.1 8.0 

10+ years 29.8 39.1 30.9 26.1 51.4 60.0 

Highest Level of Education       

Some college (no degree)  0.5 4.4 11.6 23.8 2.9 4.0 

Associate’s Degree  3.3 22.0 56.7 47.6 10.1 12.0 

Bachelor’s Degree  55.0 54.4 29.8 21.4 27.9 36.0 

Master’s Degree  40.1 16.1 1.7 4.7 36.9 48.0 

Professional School/Doctorate degree 0.8 2.9 - 2.3 3.5 - 

Certifications/Endorsements Held    

Type 04  51.5 14.8 2.3 5.1 18.7 14.2 

Child Development Associate (CDA)  7.5 22.9 45.5 33.3 12.2 21.4 

State awarded certification for preschool  2.7 2.7 7.1 10.2 4.8 3.5 

Bilingual/ESL Endorsement  19.9 1.3 1.1 0 9.6 0 

Infant/Toddler Endorsement  1.3 20.2 1.7 7.6 8.0 25.1 

None  7.5 28.3 38.4 41.0 35.2 28.5 

Other  9.2 9.4 5.8 2.5 11.2 7.1 
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Survey Results 

Parents 

Parent Kindergarten Readiness Beliefs and Practices 

Tables 6 and 7 summarize responses about parent beliefs 

and practices in terms of the five essential domains. The 

main pattern that can be seen is that parents 

overwhelmingly believe all five of these aspects of 

Kindergarten Readiness are important. In addition, 

parents report acting on those beliefs: approximately 9 of 

every 10 parents report interacting with their HS/EHS 

child a few times a week or almost daily in every one of 

the five domains. 

 

 

 

 

No one domain stood out as being significantly more 

important for HS/EHS parents, but Language and 

Literacy was the most highly regarded with virtually all 

parents responding that it was Very Important or 

Important. Language and Literacy was also the domain 

for which parents reported the most activity with their 

children (95.8% Almost Daily or A Few Times/Week)

                Table 6: Parent Beliefs about Importance by Domain (Percent) 

Essential Domain 
Very 

Important Important 

Not So 

Important Not Necessary 

Cognitive and General Knowledge 64.0 34.4 1.0 0.0 

Physical Development & Health 71.3 27.3 1.0 0.0 

Social & Emotional Development 66.6 31.5 1.0 0.0 

Approaches to Learning 65.9 30.8 2.0 0.0 

Language & Literacy 78.8 20.0 0.0 0.0 

 

               Table 7: Parent Practices by Domain (Percent) 

Essential Domain Almost 

Every Day 

A Few 

Times a 

Week 

A Few 

Times a 

Month Hardly Ever 

Cognitive and General Knowledge 44.0 44.6 10.9 0.3 

Physical Development & Health 67.4 27.4 4.5 1.1 

Social & Emotional Development 65.7 25.0 6.2 3.0 

Approaches to Learning 57.0 33.0 9.1 0.7 

Language & Literacy 66.8 29.0 3.8 0.3 
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Language & Literacy. Since Language and Literacy was 

so highly regarded by parents, we looked more closely at 

the specific items in that domain. Tables 8 and 9 

summarize  parent  responses  related to  children’s Letter  

Knowledge, Oral Language, and issues related to Books. 

Although all are quite high, it is also the case that parents 

believe Letter Knowledge (including knowing letter 

sounds) to be even more highly related to Kindergarten 

Readiness than the other aspects of Language & Literacy 

Development. Parents also act upon their beliefs about  

 

 

 

the importance of Letter Knowledge: approximately 2/3 

of parents report almost daily activities with their 

children and over 90% engage in activities with their 

children related to letter knowledge at least a few times 

each week. Interestingly, an even larger percentage 

encourages their children to look at books almost daily 

than teach about letters. This suggests that a certain 

number of parents may view learning about letters and 

letter sounds as something more appropriate for everyday 

activities in the preschool classroom whereas doing 

things with books has, in their view, more of a place in 

the home. 

 
            Table 8: Parent Literacy and Language Beliefs (Percent) 

Language/Literacy Domain 
Very 

Important Important 

Not So 

Important Not Necessary 

Letter knowledge  

Know names of 10 letters 86.9 11.5 1.0 0.6 

Know names of 20 letters 82.6 14.4 2.4 0.6 

Know sounds of 10 letters  83.8 14.5 1.5 0.2 

Oral language     

Conversations with adults daily 73.8 22.9 2.6 0.7 

Books   

Familiar with books 71.2 24.7 3.5 0.6 

Know print concepts  78.2 18.3 2.9 0.6 

 
                                                         

           Table 9: Parent Literacy and Language Practices (Percent) 

Language/Literacy Domain 
Almost 

Daily 

A Few 

Times/Week 

A Few 

Times/Month Hardly Ever 

Letter knowledge   

Teach alphabet names  67.2 28.1 4.2 0.6 

Teach letter sounds  61.1 31.4 5.7 1.9 

Books   

Encourage to look at books  75.7 20.4 3.4 0.5 
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Parents and Technology 

Another area of emerging importance for schooling, 

Kindergarten Readiness, and preschool is technology. It 

is now virtually universally accepted that being educated 

in today’s world involves competency with digital 

devices and the Internet. However, debates range about 

screen time for young children and the age at which 

children  should  be  exposed to  tablets,  computers,   and 

other technology. HS/EHS parent beliefs and practices 

related to computers and tablets are summarized in 

Tables 10 and 11. Table 12 compares HS and EHS parent 

responses on these same issues. Three patterns are 

especially notable in parent responses. 

 Parents’ reported actions related to involving their 

children with computers and tablets are comparable 

to their beliefs.  

 

 Parent beliefs about the importance of being able to 

use a computer or tablet in order to be ready for 

school are significantly lower than for other 

Kindergarten Readiness dimensions tapped in the 

survey (with approximately 1 in 5 parents believing 

that using a computer is not necessary/not that 

important and 1 in 3 holding similar beliefs about 

tablets).  

 Although this aspect of Kindergarten Readiness 

shows a larger split among parents in beliefs and 

actions than any other dimension surveyed, with 

approximately 7 of every 10 reacting positively about 

technology as important for Kindergarten Readiness, 

but 3 of every 10 not doing so. 

 
 
 

                Table 10: Parent Technology Beliefs (Percent) 

 

Cognitive Domain 
     Very 

Important 

 

Important 

   Not so 

Important 

       Not 

Necessary 

Use a computer     45.9    35.1     15.3       3.7 

Use an iPad/tablet     35.2    32.4     25.4       7.1 

 

                Table 11: Parent Technology Practices (Percent) 

Cognitive Domain 
Almost 

Daily 

A Few 

Times/Week 

A Few 

Times/Month 

Hardly 

Ever 

Use a computer  39.6 29.3 13.7 17.4 

Use an iPad/tablet 42.8 28.9 13.8 14.6 

 

Parents' Perceived Role in their Children's Development 

Finally with respect to parent beliefs, the survey 

contained six items that tapped into parent perspectives 

on various dimensions of their role in their child’s home 

experiences. 

Overall, responses to these items revealed the following: 

 The vast majority of parents feel confident that they 

can help their preschoolers learn about math, reading, 

and writing; but approximately 15% likely are taking a 

hands-off stance because they believe that they may 

assist their children in ways that are more harmful than 

helpful. Thus, the HS/EHS message about the 

importance of parents being their child's first teacher 

has gotten through to most of the DFSS families, but 

this message needs to be reiterated and demonstrated 

in order to reach the remaining 15%. 

 Almost 1/3 (30.3%) of surveyed parents believe that 

fighting is a typical way that children learn to interact 

with each other. DFSS may want to consider how to 

address this finding in future parent outreach efforts. 
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 Contrary to what may have been expected, given 

parent responses summarized in Tables 6-9, almost 1/3 

of parents (29.6%) indicated that learning to read and 

write does not need to be a big part of their child's 

preschool experience because it can begin in 

kindergarten. Further follow-up is needed to fully 

understand this response since both parent reported 

beliefs and actions related to early literacy were so 

overwhelmingly positive, as discussed above. Perhaps 

parents believe in the importance of early literacy 

experiences and do everything that they can to help 

their children in these areas, but believe that there is no 

preschool time-sensitive aspect to this development. In 

any case, this bears further follow-up because it is 

important that parents and staff realize that not 

providing sufficient early literacy support when 

children are 3 and 4 can have long-term detrimental 

effects on language and literacy growth. 

 
 

            Table 12: Parent Knowledge and Beliefs about Home Experiences (Percent) 

What do you think about the following? 
Strongly 

Agree Agree Disagree 

Strongly 

Disagree 

I don’t teach my child about reading 

because I might teach the wrong way. 
9.4 4.6 36.0 46.9 

I don’t teach my child about math 

because I might teacher the wrong way. 
9.8 6.0 36.8 44.4 

I don’t teach my child about writing 

because I might teach the wrong way. 
9.5 5.1 37.0 45.3 

Learning about reading and writing can 

begin in kindergarten. It doesn’t need to 

be a big part of preschool. 

18.8 10.8 27.0 40.5 

I understand what will be expected of 

my child in kindergarten. 
55.3 33.4 4.6 3.8 

Most children fight, and this is one way 

they learn how to interact with each 

other. 

15.0 15.2 29.7 37.1 
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Staff 

Staff Kindergarten Readiness Beliefs and Practices 

Tables 13 and 14 summarize responses about staff beliefs 

and practices in terms of the five essential domains. The 

main pattern that can be seen is that, like parents, staff 

overwhelmingly believes all five of these aspects of 

Kindergarten Readiness are important. Also like parents, 

staff report acting on their beliefs: more than 9 of every 

10 staff members report interacting with HS/EHS 

children a few times a week or almost daily in every one 

of the five domains.  

Interesting staff practice differences can be seen in the 

Almost Every Day category. Staff report that daily 

Cognitive and General Knowledge activities are by far 

the fewest they engage in with children, and they also 

report significantly fewer instances of everyday practice 

in Physical Development & Health and Approaches to 

Learning than those in the Social & Emotional 

Development and Language and Literacy domains. 

Furthermore, both the Social & Emotional Development 

and Language and Literacy domains stood out as being 

the most focused upon for HS/EHS staff, with virtually 

98-99% of staff regarding them as Very Important or 

Important.  

 

               Table 13: Staff Beliefs about Importance by Essential Domain (Percent) 

Essential Domain 

Very 

Important Important 

Not So 

Important 

Not 

Necessary 

Cognitive and General Knowledge 40.2 56.1 3.4 0.3 

Physical Development & Health 46.5 48.0 5.1 0.3 

Social & Emotional Development 51.7 44.2 3.9 0.2 

Approaches to Learning 54.2 40.8 4.7 0.3 

Language & Literacy 68.2 29.6 1.9 0.3 

 

               Table 14:  Staff Practices by Essential Domain (Percent) 

Essential Domain Almost 

Every Day 

A Few 

Times a 

Week 

A Few 

Times a 

Month 

Hardly 

Ever 

Cognitive and General Knowledge 40.5 55.1 3.6 0.7 

Physical Development & Health 71.9 22.7 4.2 1.2 

Social & Emotional Development 87.7 10.3 1.4 0.6 

Approaches to Learning 74.1 23.3 1.7 0.8 

Language & Literacy 88.5 10.4 0.7 0.5 
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Language & Literacy. Since Language and Literacy was 

highly regarded by staff, we examined the specific items 

in that domain. Tables 15 and 16 summarize staff 

responses related to children’s Letter Knowledge, Oral 

Language, and issues related to Books. Results showed 

that 9 or more out of 10 staff valued and practiced on a 

regular basis all aspects of Language and Literacy except 

one— EHS staff were slightly less concerned about the 

importance of Knowing the Names of 20 Letters and 

Sounds of 10 Letters for Kindergarten Readiness than 

about the other dimensions of early literacy and 

language. 

We conducted statistical analyses to see if there were any 

significant differences between HS and EHS staff 

Language and Literacy beliefs and practices. Some 

significant differences were found between HS and EHS 

staff with respect to the both the value they placed on and 

frequency with which they engaged children in Language  

 

 

and Literacy activities. Staff from HS rated knowing the 

sounds of 10 letters and children having conversations 

with adults on a daily basis as more important to 

Kindergarten Readiness than staff from EHS. However, 

while these two items were found to have statistical 

difference, at least 90% of staff in HS and EHS reported 

both knowing letter sounds and conversations with adults 

was Very Important or Important to Kindergarten 

Readiness. Thus, there was little practical difference 

between the two. 

Analysis also found statistically significant differences 

between HS and EHS practices regarding letter 

knowledge: teaching letter names and sounds. Staff from 

HS reported teaching the names and sounds of letters 

more frequently than staff from EHS. However, while 

there is a statistical difference, 86.4% of EHS staff report 

engaging children in learning letter names at least a few 

times a week and 83.3% report teaching letter sounds at 

least a few times per week.  

 

          Table 15: Staff Literacy and Language Beliefs (Percent) 

Language/Literacy Domain 

Very 

Important Important 

Not So 

Important Not Necessary 

  HS EHS HS EHS HS EHS HS EHS 

Letter knowledge  

Know names of 10 letters 80.8 72.7 16.7 23.5 1.9 3 0.6 0.8 

Know names of 20 letters 65.5 59.7 27.7 29.1 4.7 10.7 2 0.7 

Know sounds of 10 letters* 73.8 59.4 21.6 32.3 2.7 8.3 1.9 0 

Oral language  

Conversations with adults daily* 82.2 73.1 16.0 22.4 1.6 4.5 0.3 0 

Books  

Familiar with books  63.6 59.0 29.7 31.3 5.8 9.7 0.9 0 

Know print concepts 71.4 66.7 24.3 27.4 3.5 5.9 0.9 0 

           Note: * p 05 when comparing means of HS and EHS 
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              Table 16: Staff Literacy and Language Practices (Percent) 

 

Almost Daily 

A Few 

Times/Week 

A Few 

Times/Month Hardly Ever 

Language/Literacy Domain  HS EHS HS EHS HS EHS HS EHS 

Letter knowledge   

Teach alphabet names* 82.3 60.6 14.9 25.8 1.6 7.6 1.2 6.1 

Teach letter sounds* 74.2 53 21.8 30.3 3.1 7.6 0.9 9.1 

Oral language   

Have conversations with them  93.9 89.1 5.4 10.1 0.3 0.8 0.4 0 

Books  

Read aloud to them 95.8 91 2.9 6 0.7 1.5 0.6 1.5 

Encourage to look at books 91.9 88.8 7.1 9 0.4 0.7 0.6 1.5 

                Note: * p 05 when comparing means of HS and EHS 

Staff and Technology

HS and EHS staff beliefs and practices related to 

computers and tablets are summarized in Tables 17 and 

18. The following patterns are notable in staff responses:  

 Staff actions with respect to computers and tablets 

mirror their beliefs. Approximately 80% of HS staff 

report having children use computers Daily/A Few 

Times a Week while almost half of EHS staff have 

children use them Hardly Ever or A Few Times a 

Week. 

 Use of iPads/tablets is dramatically lower 

than for computers. Almost half of HS staff 

(47.7%) and over 60% of EHS staff report 

having children use them Hardly Ever/A Few 

Times a Week. It is not clear from the 

survey, but this may well be because of lack 

of availability of this technology for children 

in their classrooms. 

                                                 
          Table 17: Staff Technology Beliefs by (Percent) 

Device 
Very Important Important 

Not So 

Important Not Necessary 

 
HS EHS HS EHS HS EHS HS EHS 

Use a computer 34.1 26.1 47.1 42.5 15.1 26.9 3.6 4.5 

Use an iPad/tablet 17.2 19.4 41.6 36.6 30.4 33.6 10.7 10.4 
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          Table 18: Staff Technology Practice (Percent) 

Device 
Almost Daily 

A Few 

Times/Week 

A Few 

Times/Month Hardly Ever 

 
HS EHS HS EHS HS EHS HS EHS 

Use a computer 44.3 27.8 36.0 27.1 11.9 17.3 7.9 27.8 

Use an iPad/tablet 20.4 19.2 31.9 16.9 15.8 18.5 31.9 45.4 

 

 

Comparison of Parent and Staff Perspectives on 

Kindergarten Readiness 

 

We conducted statistical analyses to determine if there 

were any significant differences between the 

Kindergarten Readiness beliefs and the practices of 

HS/EHS parents and those of HS/EHS staff. Such 

analyses are challenging to interpret because the data 

from this type of survey necessarily are reported in terms 

of categories (in this survey there were 4) rather than 

numbers that have fractional parts, the results cannot be 

analyzed for differences in the way that scores on a test 

or the amount of pollen particles in the air can be. Also, 

we carefully considered the main finding from this 

survey that has been discussed above: virtually 

everyone’s reported beliefs and practices were 

overwhelmingly positive/high. 

Thus, in terms of practical significance, there was little 

that was different between what parents and HS/EHS 

staff believes is important for Kindergarten Readiness 

and little that was different in terms of what they enact 

for their children/their students that was different.  

PARENT EXPERIENCES WITH DFSS HS/EHS 

PROGRAMS  

Parents responded to various questions about experiences 

with the HS/EHS program in which their child 

participated. These items provided insight into families’ 

perspectives on several important dimensions of the 

services DFSS programs provide: 

                       

 

 

 

 

 Perceptions about their child’s teacher 

 Information they receive about their child’s                   

progress and Kindergarten Readiness 

 Program satisfaction  

Responses are summarized in Tables 19 and 20. 

Program Satisfaction and Parent Perceptions about their 

Child's Teacher/Program 

 Parents responded overwhelmingly positively (see 

Table 19) about all of the dimensions surveyed that 

were related to their child’s teacher or 

program/school. The lowest Strongly Agree/Agree 

percentage was 90.1% for “The school has told me 

what my child is expected to do in Kindergarten.” 

 Parents also reported on the information they receive 

from their child’s program about their child’s 

learning and development.  Most parents reported 

receiving information Frequently (80.3%) and that 

the school holds workshops/meetings on this topic 

Frequently (71.2%) (See Table 20). 

 The response patterns seen in Tables 19 and 20 

clearly indicate that HS/EHS families are very 

satisfied with the services their child is receiving 

through DFSS programs.
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         Table 19: Parent Experiences with HS/EHS Programs (Percent) 

 Strongly 

Agree Agree Disagree 

Strongly 

Disagree 

I can get in touch with the teacher when needed. 79.7 16.5 1.0 0.7 

I feel comfortable asking the teacher about my child. 84.0 13.1 0.8 0.1 

I feel welcomed by my child’s teacher. 81.4 15.6 1.0 - 

My child’s teacher is well prepared to help my child 

learn. 
79.6 16.8 1.0 0.3 

My child’s teacher respects different cultures. 78.4 19.1 0.3 - 

The school has told me what my child is expected to do 

in kindergarten. 
66.1 24.0 6.2 1.4 

The school has told me about activities to do at home to 

prepare my child for kindergarten. 
72.2 21.9 3.1 0.8 

        Table 20: Parent Perceptions about Information provided by the Child’s Program (Percent) 

How often do these things happen? Frequently 

Once 

in a 

while 

Once Never 

I receive information about my child’s learning and 

development.  
80.3 14.7 1.7 0.7 

The school holds workshops or meetings about child 

learning and development. 
71.2 22.0 1.7 2.3 

 

        Table 21: Parent knowledge of the classroom (Percent) 

How often do these happen in your child’s classroom? 

Almost 

Every 

Day Often 

Hardly 

Ever 

I Have No 

Idea 

The teacher teaches lessons about numbers and 

counting. 
81.1 14.5 0.4 1.4 

The teacher provides play activities for the children in 

the classroom. 
86.2 9.9 0.5 0.7 

The teacher reads books to the children. 85.4 10.7 0.4 0.9 

The teacher has books in the classroom for the children 

to use. 
89.9 7.0 0.3 0.2 

The teacher teaches lessons about letters and sounds. 80.2 14.7 0.5 2.1 
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What Parents Believe Is Happening in their Child's 

Classroom 

Parents were also asked about the learning activities they 

believe are happening in their child’s classroom. Table 

20 summarizes their responses. The results indicate that: 

Parents overwhelmingly believe that, in the classroom, 

Almost Every Day or Often their children experience 

play activities, read aloud and access to children’s books, 

and lessons about numbers/counting, calculating,  and 

letters/letter sounds. 

 

Home Visits 

Finally, parents were surveyed about home visits from 

HS/EHS staff. Their responses are summarized in Table 

22. Roughly, 3 out of every 10 families have experienced 

a home visit from HS/EHS staff during the past year. 

Slightly under half of the families report that they did not 

have any home visits from HS/EHS staff.

                          Table 22: Home visits (Percent) 

How many home visits have you had from your child’s program staff this year? 

None 45.8 

One 28.1 

Two 15.2 

More than two 6.0 

HS/EHS and English Learners 

One area of great interest to all HS/EHS programs is 

service to families in which the adults and/or the children 

are English learners. The survey asked (1) parents who 

indicated that they spoke a home language in addition to 

English (this comprised approximately 1/3 of all parents 

who completed the Kindergarten Readiness survey—see 

Table 3 and 2 all staff about their beliefs and practices 

related to HS/EHS children learning English and 

maintaining their home language. Essentially, the 

additional language relevant to this population of 

HS/EHS families is Spanish: for 96% of parent 

respondents indicating a home language in addition to 

English, the language was Spanish. 

Tables 23-26 summarize Parent and Staff beliefs and 

practices related to issues focused on children/families 

whose home language is different from English. Analysis 

of those tables showed the following: 

 Parents are split in their beliefs about the importance 

of their children maintaining their home language. 

Slightly under half Strongly Agree/Agree that is 

important for their child to "develop speaking and 

listening skills in our home language" and that “I talk 

to my child in our home language” and slightly over 

half Disagree/Strongly Disagree with those statements. 

 A similar pattern of beliefs was shown in parent 

responses to items about children’s English language 

development. Slightly under half Strongly 

Agree/Agree that is important for their child to "learn 

some English before starting kindergarten" and that “I 

read to and talk to my child in English” and slightly 

over half Disagree/Strongly Disagree with those 

statements. 

 Parent practices for home language and English; 

however, seem to differ substantially from their 

expressed beliefs. Over 90% of parents indicated that 

Almost Every Day/A Few Times a Week, they 

"Encourage my child to speak in our home language," 

as well as "Have my child watch TV or use other 

media in English”, “Encourage my child to ask for 

things in English”, and "Have my child repeat words 

he/she hears in English.” 

 

 Staff differs substantially from parents with respect to 

their expressed beliefs about maintaining children's 

home language: they expressed almost unanimous 

agreement that it is important to maintain children's 

home language (96.2% Strongly Agree/Agree).  

 Staff similarly expressed a much stronger belief than 

parents about the importance of HS/EHS children 

learning some English skills before kindergarten 

(96.4% of staff Strongly Agree/Agree versus 45.3% 
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for parents); there was also very strong support among 

staff for the importance of the statement “Someone in 

the classroom reads to and talks with children in their 

home language”  

 For every one of the five practices asked about—songs 

and poems in English, request items/repeat word in  

English, engage children in conversations in English, 

read to children in English—well over 9 out of 10 staff 

(96.0-98.3%) reported engaging in these activities 

Almost Every Day or A Few Times a Week. 

 

 

       Table 23: Parent beliefs about home language and English learning. (Percent) 

 

How important is each of the following? 

Strongly 

Agree Agree Disagree 

Strongly 

Disagree 

My child develops speaking and listening skills in our 

home language. 
32.2 10.0 36.1 21.6 

My child learns some English before starting 

kindergarten. 
29.3 16.0 25.2 29.4 

It may take many months or even years before my 

child is proficient in English. 
21.9 22.5 25.2 30.3 

It is important that I talk to my child in our home 

language. 
29.1 12.5 33.9 24.4 

It is important I read to and talk with my child in 

English. 
24.4 20.9 26.2 28.3 

       Note: Approximately 335 respondents answered these questions 

 
       Table 24: Parent practices regarding home language and English learning. (Percent) 

 

How often do you…? 

Almost 

Every Day 

A Few 

Times a 

Week 

A Few 

Times 

Each 

Month 

Hardly Ever 

Have my child watch TV or use other media in 

English. 
69 22.9 4.8 3.3 

Encourage my child to ask for things in English using 

simple words. 
64.7 21.3 5.7 8.4 

Have my child repeat words he/she hears in English. 63.2 21.7 6.5 8.6 

Encourage my child to speak in our home language. 85.6 11.2 1.2 2.1 

       Note: Approximately 335 respondents answered these questions. 
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      Table 25: Staff Beliefs about English and language learning 

 

How important is each of the following? 

Strongly 

Agree Agree Disagree 

Strongly 

Disagree 

Children develop speaking and listening skills in their 

home language. 
74.5 23.8 1.6 0.2 

Children learn some English before beginning 

Kindergarten. 
62.6 32.8 4.5 0.2 

Children develop strong English language skills before 

beginning kindergarten. 
44.3 36.5 17.1 2.0 

Someone in the classroom reads to and talks with 

children in their home language. 
71.0 25.4 3.0 0.6 

        Note: Approximately 640 respondents answered these questions 
 
        Table 26: Staff Practices regarding English and language learning 

 

How often do you…? 

Almost 

Every 

Day 

A Few 

Times a 

Week 

A Few 

Times 

Each 

Month 

Hardly 

Ever 

Engage children in songs and poems in English. 90.3 7.8 0.9 0.9 

Encourage children to request items in English using 

simple words. 
85.4 11 1.9 1.7 

Encourage children to repeat words they hear in English. 87.1 8.9 1.4 2.5 

Engage children in conversations in English. 90.9 7.4 0.8 0.9 

Read to children in English and encourage them to talk 

about the book. 
89.2 8.9 0.8 1.1 

          Note: Approximately 640 respondents answered these questions
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Conclusions  

 

These surveys, administered near the end of a program 

year, showed that both parents and HS/EHS 

overwhelmingly believed that all five domains of 

Kindergarten Readiness described in the Head Start Child 

Development and Early Learning Framework (Cognitive 

and   General   Knowledge,  Physical   Development  and   

Health, Social and Emotional Development, Approaches 

to Learning, Language and Literacy) are important, and 

also that both parents and staff reported acting on their 

beliefs to a considerable degree. This suggests that DFSS

 

  

 

has successfully conveyed, through its family outreach 

efforts and its professional learning programs for staff, 

not only the Head Start perspective on the critical 

components of Kindergarten Readiness but also 

understanding of the experiences that parents and staff 

can provide to foster development in each of the areas.     

Survey results also showed that parents expressed high 

levels of satisfaction related to their DFSS HS/EHS 

teacher/programs.  
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                                         Appendix A: Parent Survey Items 

 

Family & Staff Kindergarten Readiness Survey Study 

Chicago Department of Family Support Services and  

University of Illinois at Chicago Center for Literacy  

 

FAMILY SURVEY 

 

1. Are you 18 years old or older? 

o Yes 

o No 

 

2. How many children do you currently have enrolled in a Head Start or Early Head Start 

program? 

o 1 

o 2 

o 3 

o 4 

o 5 or more 

 

3. Is this your first year enrolling any of your children in Head Start or Early Head Start 

o Yes 

o No 

 

4. What are the ages of each child currently enrolled in Head Start or Early Head Start? 

 

Child 1 ___________ 

Child 2 ___________ 

Child 3 ___________ 

Child 4 ___________ 

Child 5 ___________ 

 

5. Including this year, how many years has each child been enrolled in a Head Start or 

Early Head Start program? 

 

Child 1 ___________ 

Child 2 ___________ 

Child 3 ___________ 

Child 4 ___________ 

Child 5 ___________ 
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6. How important is it for your child to know these things before going to kindergarten?  Some may be very important; 

others may be less important or not necessary at all. Choose only one per row. 

 

Very Important Important Not So Important 

Not Necessary for 

Kindergarten 

Know the names of the different colors 

and shapes. 
o  o  o  o  

Know the difference between what is 

real and what is pretend. 
o  o  o  o  

Understand how people or objects are 

the same or different. 
o  o  o  o  

Understand that one action can cause 

something else to happen (understand 

cause-effect). 

o  o  o  o  

Count from 1-10. 

 
o  o  o  o  

Count from 1-20. 

 
o  o  o  o  

Count from 1-100. 

 
o  o  o  o  

Recognize a pattern that is made with 

shapes or colors and continue that 

pattern. 

o  o  o  o  

Use a computer. o  o  o  o  

Use an iPad or other tablet device. o  o  o  o  

Know the names of at least 10 letters 

of the alphabet. 
o  o  o  o  

Know the names of at least 20 letters 

of the alphabet. 
o  o  o  o  

Know the sounds of at least 10 letters 

of the alphabet. 
o  o  o  o  

Have conversations with adult family 

members or teachers every day. 
o  o  o  o  

Know that the print in books is read 

left to right and top to bottom. 
o  o  o  o  

Be familiar with lots of children’s 

books. 
o  o  o  o  
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7. How important is it for your child to do these things before going to kindergarten? Some may be very important; 

others may be less important or not necessary at all.  

Choose only one per row. 

 

Very Important Important Not So Important 

Not Necessary for 

Kindergarten 

Complete most tasks instead of 

jumping from thing to thing. 

 

o  o  o  o  

Set a goal and work at achieving it. 

 
o  o  o  o  

Explore many things in his/her 

environment without having a teacher 

or adult involved. 

o  o  o  o  

Resolve conflicts with other children. 

 
o  o  o  o  

Not be selfish. 

 
o  o  o  o  

Follow simple rules, routines and 

directions. 

 

o  o  o  o  

Work on his/her own without the need 

for adult supervision. 

 

o  o  o  o  

Use everyday tools like silverware 

and glasses. 

 

o  o  o  o  

Use a pencil, pen, or marker. 

 
o  o  o  o  

Have healthy eating habits. 

 
o  o  o  o  

Brush teeth correctly. 

 
o  o  o  o  

 

 

8. Tell us about your child’s Head Start or Early Head Start program.  Choose the level at which you agree or disagree 

with each statement.  Choose only one per row. 

 Strongly 

Agree Agree Disagree 

Strongly 

Disagree 

I can get in touch with my child’s teacher when I need to. o  o  o  o  

My child’s teacher respects different cultures. o  o  o  o  

My child’s teacher is well prepared to help my child learn. o  o  o  o  

I feel welcomed by my child’s teacher. 

 
o  o  o  o  

The school has told me what my child will be expected to do 

in kindergarten. 
o  o  o  o  

The school has told me about good activities to do at home 

with my child to be ready for kindergarten 
o  o  o  o  

I feel comfortable asking the teacher about my child. o  o  o  o  

 

9. Have you had home visits from your child's program staff this year? 

o Yes 

o No 
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10. If yes, about how many? 

o 1 

o 2 

o more than 2 

 

11. How often do these things happen? Choose only one per row. 

 Frequently Once in a 

While 

Once Never 

My child’s teacher gives me information 

about my child’s learning and development. o  o  o  o  

My child’s school holds workshops or 

meetings about child learning and 

development. 
o  o  o  o  

 

 

12. What happens in your child's Head Start or Early Head Start classroom?  

Choose only one per row. 

 Almost 

Every Day Often Hardly Ever 

I Have No 

Idea 

The teacher provides play activities for the children in the 

classroom. 

 

o  o  o  o  

The teacher has books in the classroom for the children to use. 

 
o  o  o  o  

The teacher teaches lessons about numbers and counting. 

 
o  o  o  o  

The teacher teaches lessons about letters and sounds. 

 
o  o  o  o  

The teacher reads books to the children. 

 
o  o  o  o  

 

 

13. What do you think about the following? Choose only one per row. 

 Strongly 

Agree Agree Disagree 

Strongly 

Disagree 

Learning about reading and writing can begin in kindergarten. 

It doesn’t need to be a big part of what happens in preschool. 

 

o  o  o  o  

I don't teach my child about reading because I might teach the 

wrong way. 

 

o  o  o  o  

I don't teach my child about writing because I might teach the 

wrong way. 

 

o  o  o  o  

I don't teach my child about math because I might teach the 

wrong way. 

 

o  o  o  o  

Most children fight, and this is one way they learn how to 

interact with each other. 

 

o  o  o  o  

I understand what will be expected of my child in 

kindergarten. 

 

o  o  o  o  
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14. I do the following to help my child be ready for kindergarten: 

Choose one per row. 

 Almost Every 

Day Weekly Monthly Hardly Ever 

Teach my child the names of different colors and shapes 

 
o  o  o  o  

Teach my child to see similarities and differences between 

objects or people or events. 

 

o  o  o  o  

Show my child different patterns of colors or sizes or shapes 

in blocks or pictures. 
o  o  o  o  

Teach my child to count. 

 
o  o  o  o  

Help my child learn how to use a computer. 

 
o  o  o  o  

Help my child learn how to use an iPad or other tablet device. o  o  o  o  

Teach my child the names of the letters of the alphabet. o  o  o  o  

Teach my child the sounds of the letters of the alphabet. o  o  o  o  

Encourage my child to look at books. 

 
o  o  o  o  

 

 

15. I do the following with my child to help my child be ready for kindergarten: 

Choose one per row. 

 Almost Every 

Day 

A Few Times a 

Week 

A Few Times 

Each Month 

Hardly 

Ever 

Make sure my child completes most tasks instead 

of jumping from one thing to another. 
o  o  o  o  

Get my child to set goals and work at achieving 

them. 
o  o  o  o  

Make sure my child explores around the 

neighborhood or other places. 
o  o  o  o  

Teach my child how to resolve conflicts with other 

children. 
o  o  o  o  

Help my child learn how to use everyday tools 

like silverware and glasses. 
o  o  o  o  

Help my child learn how to use a pencil, pen, or 

marker. 
o  o  o  o  
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16. What is the highest grade in school you have completed in the U.S. or in another country?  

o No schooling completed or less than 1 year 

o Nursery, kindergarten and elementary (grades 1-8) 

o Some High School (grades 9-12) 

o High School graduate (or GED) 

o Some college (1-4 years, no degree) 

o Associate’s degree (including academic or occupational degree) 

o Bachelor’s degree (BA, BS, AB, etc.) 

o Master’s degree (MA, MS, AB, etc.) 

o Professional school degree (MD, DDC, JD, etc.) 

o Doctorate degree (PhD, EdD, etc.) 

 

17. What is your race/ethnicity? 

o American Indian or Alaskan Native 

o Asian 

o Black or African American 

o Hispanic or Latino 

o Native Hawaiian or Pacific Islander 

o White 

o More than one race 

 

18. What language do you speak most of the time? 

o English 

o Spanish 

o Polish 

o Some other language 

 

19. If you speak a language other than English most of the time, what do you think about each of the following ideas: 

 Strongly 

Agree Agree Disagree 

Strongly 

Disagree 

It is important that my child develops speaking and 

listening skills in our home language. 
o  o  o  o  

It is important that my child learns some English before 

beginning kindergarten. 

 

o  o  o  o  

It may take many months or even years before my child is 

proficient in English. 

 

o  o  o  o  

It is important that I read to and talk with my child in our 

home language. 

 

o  o  o  o  

It is important that I read to and talk with my child in 

English. 
o  o  o  o  
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20. If you speak a language other than English most of the time, how often do you do the following at home? 

 Almost 

Every Day 

A Few Times 

a Week 

A Few Times 

Each Month 

Hardly 

Ever 

Encourage my child to speak in our home language. o  o  o  o  

Encourage my child to ask for things in English using simple 

words. 
o  o  o  o  

Have my child repeat words he/she hears in English o  o  o  o  

Have my child watch TV or use other media in English o  o  o  o  

 

 

21. Does your Head Start/Early Head Start provide information on... 

 Yes No Not Sure 

GED classes o  o  o  

Learning English/ESL Classes o  o  o  

Financial planning o  o  o  

Getting a job o  o  o  

Planning nutritious meals o  o  o  

Managing your child's behavior problems o  o  o  

Ways to help your child learn to read and write o  o  o  

How to find housing o  o  o  

The Affordable Care Act (Obama Care) o  o  o  

Vocational Classes at city colleges o  o  o  

Applying to college o  o  o  

Mental health services o  o  o  

Legal aid o  o  o  

Volunteer opportunities o  o  o  
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Appendix B: Staff Survey Items 

 

Family & Staff Kindergarten Readiness Survey Study 

Chicago Department of Family Support Services and  

University of Illinois at Chicago Center for Literacy  

 

 STAFF SURVEY 

 

1. Including this year, how many years have you worked for any Head Start/Early Head Start program? 

o This is my first year 

o 2-5 years 

o 6-9 years 

o 10 or more years 

 

2. Including this year, how many years have you worked at this Head Start/Early Head Start location? 

o This is my first year 

o 2-5 years 

o 6-9 years 

o 10 or more years 

 

3. What is your role in Head Start/Early Head Start? 

o Assistant Teacher 

o Lead Teacher 

o Home Visitor Staff 

o Administrator 

o Other (please specify) 

 

4. Have you ever or do you currently work with children (in your classroom/in your program/in your center) who speak a 

language other than English? 

o Yes 

o No 
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5. For the children (in your classroom/in your program/in your center) to be ready for kindergarten, how important 

is each of the following: 

 

Very Important Important Not So Important 

Not Necessary for 

Kindergarten 

Know the names of the different colors 

and shapes. 
o  o  o  o  

Know the difference between what is 

real and what is pretend. 
o  o  o  o  

Understand similarities and differences 

between objects or people or events. 
o  o  o  o  

Understand that one action can cause 

something else to happen (understand 

cause-effect). 

o  o  o  o  

Be able to count from 1-10. o  o  o  o  

Be able to count from 1-20. o  o  o  o  

Be able to count from 1-100. o  o  o  o  

Recognize a pattern that is made with 

shapes or colors and continue that 

pattern. 

o  o  o  o  

Use a computer. o  o  o  o  

Use an iPad or other tablet device. o  o  o  o  

Know the names of at least 10 letters 

of the alphabet. 
o  o  o  o  

Know the names of at least 20 letters 

of the alphabet. 
o  o  o  o  

Know the sounds of at least 10 letters 

of the alphabet. 
o  o  o  o  

Have conversations with adults every 

day. 
o  o  o  o  

Know that the print in books is read 

left to right and top to bottom. 
o  o  o  o  

Be familiar with lots of children’s 

books. 
o  o  o  o  
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6. For the children (in your classroom/in your program/in your center) to be ready for kindergarten, how important is 

each of the following:   

 

Very Important Important Not So Important 

Not Necessary for 

Kindergarten 

Complete most tasks instead of 

jumping from thing to thing. 
o  o  o  o  

Set a goal and work at achieving it. o  o  o  o  

Explore many things in his/her 

environment without having a teacher 

or adult involved. 

o  o  o  o  

Participate in independent learning 

activities like centers. 
o  o  o  o  

Resolve conflicts with other children. o  o  o  o  

Not be selfish. o  o  o  o  

Follow simple rules, routines and 

directions. 
o  o  o  o  

Work on his/her own without the need 

for adult supervision. 
o  o  o  o  

Use everyday tools like silverware 

and glasses. 
o  o  o  o  

Use a pencil, pen, or marker. o  o  o  o  

Have healthy eating habits. o  o  o  o  

Brush teeth correctly. o  o  o  o  
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7. I do the following with the children (in my classroom/in my program/in my center) to help them be ready for 

kindergarten: 

 Strongly 

Agree Agree Disagree 

Strongly 

Disagree 

Teach them to name the different colors and shapes. o  o  o  o  

Teach them to see similarities and differences between 

objects or people or events. 
o  o  o  o  

Teach them about different patterns of colors, sizes or 

shapes in objects or pictures. 
o  o  o  o  

Teach them to count from 1-10. o  o  o  o  

Teach them to count from 11-20. o  o  o  o  

Teach them to count from 21-100. o  o  o  o  

Have them engage in free play.  o  o  o  o  

Help them learn how to use a computer. o  o  o  o  

Help my child learn how to use an iPad or other tablet 

device. 
o  o  o  o  

Teach them the names of the letters of the alphabet. o  o  o  o  

Teach them the sounds of the letters of the alphabet. o  o  o  o  

Have conversations with each of them. o  o  o  o  

Read aloud to them. o  o  o  o  

Encourage them to look at books on their own. o  o  o  o  

Have them participate in independent learning activities like 

centers. 
o  o  o  o  

Encourage them to complete tasks instead of jumping from 

one thing to another. 
o  o  o  o  

Encourage them to set goals and work at achieving them. o  o  o  o  

Teach them to resolve conflicts with other children. o  o  o  o  

Help them learn how to use everyday tools like silverware 

and glasses. 
o  o  o  o  

Help them learn how to use a pencil, pen, or marker. o  o  o  o  
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8. For the children (in your classroom/in your program/in your center) who speak another language in addition to 

English, how important is each of the following for their readiness for kindergarten? 

 Strongly Agree Agree Disagree Strongly Disagree 

It is important that they develop speaking and 

listening skills in their home language. o  o  o  o  

It is important that they learn some English 

before beginning kindergarten. o  o  o  o  

It is important that they develop strong 

English language skills before beginning 

kindergarten. 
o  o  o  o  

It is important that someone in the classroom 

read to and talk with them in their home 

language. 
o  o  o  o  

 

9. For the children (in your classroom/in your program/in your center) who speak another language in addition to 

English, how often do you do the following in order to help develop their readiness for kindergarten? 

 Strongly Agree Agree Disagree Strongly Disagree 

Engage children in songs and poems in 

English. o  o  o  o  

Encourage children to request items in English 

using simple words. o  o  o  o  

Encourage children to repeat words they hear 

in English. o  o  o  o  

Engage children in conversations in English. o  o  o  o  

Read to children in English and encourage 

them to talk about the book. o  o  o  o  

 

10. The children I work with are enrolled in: 

o Early Head Start 

o Head Start 

 

11. The Head Start/Early Head Start program I work for is located in: 

o A Childcare Center 

o A Public School 

o A Private School 

o A Community Center 

o Other (please specify) 

 

12. What is the highest grade in school you have completed? 

o Completed Elementary or Middle School 

o Some High School 

o Completed High School 

o Some technical or training school 

o Completed technical or training school 

o Some college 

o Associate’s degree 

o Bachelor’s degree 

o Master’s degree 

o Professional school degree (MD, DDC, JD, etc.) 

o Doctorate degree (PhD, EdD, etc.) 
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13. What certifications and/or endorsements do you have? 

o Type 04 (Early Childhood) Certificate 

o Child Development Associate (CDA) credential 

o State awarded certificate for preschool teachers 

o Bilingual/ESL endorsement 

o Infant/Toddler endorsement 

o None 

o Other (please specify) 

 

14. What is your race/ethnicity? 

o American Indian or Alaskan Native 
o Asian 
o Black or African American 
o Hispanic or Latino 
o Native Hawaiian or Pacific Islander 
o White 
o More than one race 

 

15. What language/languages do you speak? 

o English 
o Spanish 
o Polish 
o Some other language 

 

16. What language/languages do you read and write? 

o English 
o Spanish 
o Polish 
o Some other language 

 

 

 

17. Does your Head Start/Early Head Start provide information on... 

 

 Yes No Not Sure 

GED classes o  o  o  

Learning English/ESL Classes o  o  o  

Financial planning o  o  o  

Getting a job o  o  o  

Planning nutritious meals o  o  o  

Managing your child's behavior problems o  o  o  

Ways to help your child learn to read and write o  o  o  

How to find housing o  o  o  

The Affordable Care Act (Obama Care) o  o  o  

Vocational Classes at city colleges o  o  o  

Applying to college o  o  o  

Mental health services o  o  o  

Legal aid o  o  o  

Volunteer opportunities o  o  o  
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Appendix C: Additional Demographics 

 

Parent Highest Level of Education 

What is the highest grade in school you have completed? Percent 

No school, some school, but no High School degree 20.9 

High School Graduate (or GED) 24.4 

Some college (1-4 years, no degree) 24.2 

Associate’s degree (including occupational or academic degrees) 10.5 

Bachelor’s degree (BA, BS, AB, etc.) 9.2 

Master’s, Professional or Doctorate degree (MA, MS, AB, etc.) 5.2 

Missing  4.8 

 

Parent Race/Ethnicity 

What is your race/ethnicity? Percent 

American Indian or Alaska Native 0.6 

Asian 1.0 

Black or African American 42.0 

Hispanic or Latino 45.3 

Native Hawaiian or other Pacific Islander 0.5 

White 2.8 

More than one race 2.7 

Missing  5.1 

 

Family Home Language 

What language do you speak most of the time? Percent 

English 66.2 

Spanish 32.5 

Polish 0.2 

Some other language 0.7 

Missing 0.4 

 

Children in HS/EHS 

How many children do you currently have enrolled in HS/EHS? 

  Percent 

One  84.6 

Two  11.6 

Three  1.5 

Four  0.2 

Five or more  0.9 

 

Is this your first year enrolling  

a child in HS/EHS? Percent 

Yes 48.8 

No 50.9 

Missing 0.6 

 

 


