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Abstract

ne common area of concern among educators

about English learners and the California Common

Core ELA/ELD Standards, is that many of these

students may be unable to meet them. For most

teachers, the worry is not that English learners are

incapable of meeting rigorous standards, but rather, as

teachers, they feel ill-equipped to accelerate their

students’ English proficiency and literacy skills to the

extent needed by Common Core. 

In this article, we begin with a brief overview of the

relationship among the California Common Core State

Standards (henceforth, CA CCSS), the ELA/ELD Standards,

and the ELA/ELD Framework. We then suggest that with

appropriate language, literacy, and content instruction,

English learners, like other students, have a better

chance of meeting the standards, both CA CCSS and

ELA/ELD. Finally, we elucidate the intersections that exist

between the  Integrated ELD, as described in the

Framework, and effective academic language and content

instruction for English learners, as depicted in SIOP

(Echevarria, Vogt, & Short, 2013; 2014a; 2014b).

CURRENT DEMOGRAPHICS OF
CALIFORNIA’S ENGLISH LEARNERS

English learners are the fastest growing segment of

the school population. Across the US, there are nearly 5.5
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million English learners, but California leads the nation

as the state with the largest the number of English

learners served. Approximately 25% of the students in

California public schools are English learners, over 1.4

million students.  However, those numbers reflect

students who are enrolled in EL programs. Many more

students speak a language other than English in their

homes – about 43% of the state’s public school

enrollment – with some being former English learners

(California Department of Education, 2015b).  The reality

in California is that nearly half of all students in our

schools might benefit from specific language and literacy

support to meet the standards, and a quarter of our

students have a legal right to language support services.    

THE CA CCSS AND ENGLISH LEARNERS 

In the introduction to the CA CCSS, the following

characteristics of highly literate individuals are listed. As

you read them, think of your own students, particularly

those who are English learners (California Common Core

State Standards, 2013, p. 6). Aren’t these the very

qualities you would like to see in all of your students?

• They demonstrate independence.

• They build strong content knowledge.

• They respond to the varying demands of

audience, task, purpose, and discipline.

• They comprehend as well as critique.

• They value evidence.

• They use technology and digital media

strategically and capably. 

• In essence, they are “broadly literate.”

As we examine the CA ELA CCSS, we can see that

students who meet the standards will, indeed, be

broadly literate.  But, what about English learners?

THE ELA/ELD STANDARDS

As required by Assembly Bill 124, the California

Department of Education (CDE) updated, revised, and

aligned the former 1999 ELD standards to the CA CCSS

for English-Language Arts, and these were adopted in

late 2012. What is especially significant is the

correspondence of each ELD standard to the CA CCSS

for ELA. The goals for the revised ELD standards are as

follows (Cadiero-Kaplan & Linquanti, 2012):

• To elaborate key language knowledge in the CA

CCSS that is critical for English learners’ success

in school;

• To provide opportunities for English learners to

access and attain grade-level academic content

while learning English;

• To strengthen students’ English language

development given next-generation standards;

• To use the ELD Standards in conjunction with CA

CCSS, not in isolation.   

These goals represent several important shifts away

from the earlier ELD standards, and they include:

• A more linear view of language acquisition has

been replaced with a non-linear view that

represents a spiraling, vibrant, and complex

social process.



• Language development is focused on collaboration,

comprehension, and communication, with strategic

scaffolding that guides appropriate language

choices.

• English learning is perceived as a meaning-

making resource, with varied language choices

of task, audience, and purpose. 

• The use of complex texts and intellectually

challenging content activities are integrated with

language learning.

This view of language acquisition as a complex, social

process that is integrated with rigorous content learning

may put English learners and struggling readers at risk

for not meeting either set of standards, unless teachers

acknowledge that these students have double the work

(Short & Fitzsimmons, 2007; California Department of

Education, 2015a).  At the same time English learners are

trying to master rigorous academic content and

processes as delineated in the CA CCSS, they are also

learning and trying to master rigorous academic

language as delineated in the ELD Standards. Therefore,

it is imperative that teachers know how to teach English

learners, and other students, content and academic

English, concurrently and systematically.  As stated in an

overview of the ELD Standards, “California’s English

learners may need instructional support in developing

proficiency in English language and literacy as they engage

in learning academic content based on these new rigorous

standards [Common Core].” (California Department of

Education. 2012. Overview of the California English

Language Development Standards and the Proficiency

Descriptors).  

THE ELA/ELD FRAMEWORK

In order to assist teachers in planning lessons that

integrate content and academic English, the California

State Board of Education adopted the English Language

Arts/English Language Development Framework

(henceforth, ELA/ELD Framework).1 “Among the core

principles guiding the development of this ELA/ELD

Framework is that schools should help all students achieve

their highest potential” (California Department of

Education, 2015a, p. 880; emphasis is CDE’s). Based on

the CA CCSS for ELA and the ELD Standards, the new

Framework includes: 

• Integration of the CA ELA CCSS and the ELD

Standards;

• An expanded view of discourse, text structure,

syntax, and vocabulary, addressed within meaningful

contexts;

• Themes that are woven throughout the Framework,

cross-cutting the two sets of standards: Meaning

Making, Language Development, Effective

Expression, Content Knowledge, and Foundational

Skills. 

• Designated ELD, described as, “…an opportunity

during the regular school day to support ELs in

developing the discourse practices, grammatical

structures, and vocabulary necessary for successful

participation in academic tasks in all content areas.

During this protected time, ELs are actively engaged

in collaborative discourse in which they build their

awareness of language and develop their skills and

abilities to use language” (ELA/ELD Framework,

2015a, p. 115).`
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Integrated ELD2 is described as:   “Effective

instructional experiences for English learners

throughout the day and across the disciplines:

• Are interactive and engaging, meaningful

and relevant, and intellectually rich and

challenging;

• Are appropriately scaffolded in order to

provide strategic support that moves

learners toward independence;

• Develop both content knowledge and

academic English;

• Value and build on primary language and

culture and other forms of prior

knowledge” (ELA/ELD Framework (2015a,

p. 114).

SIOP AND HOW IT CAN HELP TEACHERS
IMPLEMENT INTEGRATED ELD

SIOP is an empirically-tested, research-based model

of sheltered instruction (Echevarria & Short, 2010;

Echevarria, Short, & Powers, 2006; Echevarria, Richards-

Tutor, Canges, & Francis, 2011; Echevarria, Richards-

Tutor, Chinn, & Ratleff, 2011). It is a framework for

planning and delivering instruction in content areas such

as science, language arts, history, and mathematics to

English learners, as well as other students (Echevarria,

Vogt, & Short, 2013, 2014a, 2014b). The goal of SIOP is to

help all teachers integrate academic language

development into lessons, allowing students to learn and

practice English as it is used in the context of school,

including the vocabulary used in textbooks in each

academic discipline. It incorporates best practices for

teaching academic English and provides teachers with a

coherent approach for improving the achievement of

their students. Teachers present curricular content

concepts aligned to state standards through strategies

and techniques that make academic content

comprehensible to students. While doing so, they

develop students’ academic English skills across the four

domains—reading, writing, listening, and speaking. SIOP

includes 30 instructional features grouped within eight

components: Lesson Preparation, Building Background,

Comprehensible Input, Strategies, Interaction, Practice &

Application, Lesson Delivery, and Review & Assessment.

In essence, SIOP operationalizes Integrated ELD in a

practical and useful manner. During Integrated ELD,

content learning is the primary focus of instruction with

language development occurring concurrently but

secondarily. Language development is primary during

Designated ELD and content is used as a vehicle for

learning language (Saunders & Goldenberg, 2010).

Designated ELD provides additional teaching, practice

and support for learning the academic language derived

from ELA content. While the features of the SIOP are

applicable to instruction during both Integrated and

Designated ELD, for the purposes of this article, we will

focus on SIOP’s alignment with Integrated ELD as

defined in the Framework, teaching content and

language simultaneously. In Table 1, you will see how the

SIOP components and features intersect naturally with

Integrated ELD. Please note that the statements in the

comparison that were taken from the ELA/ELD

Framework are representative, rather than inclusive, of

the many intersections of Integrated ELD and SIOP. 
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SUMMARY

For teachers to become high-implementing SIOP

teachers, effective, focused professional development,

practice, and on-going support are necessary. Providing

integrated ELD is a complex process but, as studies have

shown, with SIOP, teachers have the means to provide

English learners and other students with the purposeful,

rigorous, and appropriate language and content

instruction needed to meet the CA CCSS and the

ELA/ELD standards.

1The final, edited digital version of the ELA/ELD Framework is
now available, as of July, 2015, at http://www.cde.ca.gov/
ci/rl/cf/elaeldfrmwrksbeadopted.asp 

2It is beyond the scope of this article to describe Designated
and Integrated ELD in detail. We encourage you to read the
ELA/ELD Framework carefully, because it is filled with practical
ideas for implementing effective, integrated content and
language instruction in your classroom. 

_____________
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